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Ab strac t: This study a ims to assess th e Eng lish language ou tco me o f  
Content-Based Instruction (CBI) among EFL learners of English at the  
tertiary level of Bangladesh and the problems involved in this process, where 
a group of students and teachers (ex isting) o f English department were the  
focus of the study. To conduct this study, a mixed -method approach was 
applied where research instruments such as questionnaire and classroom 
observation were used. In total, 279 (students=260, teachers=19) respon - 
dents participated in the survey questionnaires and classroom observations. 
The findings of this study suggested that though teachers and students prefer 
the CBI approach, some drawbacks were found in this learning process. 
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Introduction 

English language teaching has been the most challenging tasks in  Bangladeshi  
EFL (English as a Foreign Language) context . Around half  of  the world ’s  

populat ion  speak in  more than one language and  therefore, learning  a foreign  
language has now become necessity  (Richard s & Rodgers, 2001, p . 3). There 
are several teaching method s found  all around  the world  to  teach English to  

foreign language learners. However, the mod e of  instruct ion in  case of  
teaching English at the tertiary level of Bangladesh is Content-Based 

Instruction (CBI). 
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The education system in Bangladesh is moving towards a t ransit ion from just  
learning content to learning language. 

 

CBI is not a new idea; it  is rather the most  used teaching technique in the EFL 
context of Bangladesh, especif ically at the tert iary set t ing. The students are  

supposed  to  be more skilled  in  implementing English af ter complet ing their  
grad uation, however, in  most  cases, this d oes not  happen. One of  the reasons 
behind this is to put  less emphasis on acquiring language skills. Another major 

factor is that  English language skills in  Bangladesh are evaluated mostly on  
written test , not on pract ical uses of English, and instead of learning language, 

achieving a good score in examination becomes a primary concern for learners 
(Tahereen, 2014). Consequently, stud ents are found  memorizing content  
rather than being able to use the English language independently for 

communicat ive  intents. Tert iary  level learners of  English, thus, should  know 
the applied  uses of  language while learning  across varying  content  to  have a 

beneficial effect of CBI approach. 
 

The primary aim of  this study is to explore the impact  of CBI  on the students’  

English language learning, and in  doing so, three research questions have been  
specified- 

 
1. What are the teachers’ views about CBI while teaching English at the 

tertiary level? 

2. Is it possible for the Bangladeshi EFL students to develop their 
language learning skills through CBI approach? 

3. What are the problems usually faced by the students and teachers 
while implementing CBI in the English classroom? 

 

2. Literature Review 
 

2.1  Content-Based Instruction (CBI) 
 

Content -Based Instruct ion is a second /foreign language teaching method  

where the language is taught through the content of the syllabus. 
Content-Based Instruct ion (CBI) is a teaching approach which emphasizes the  

learners mastering both language and content  (Stoller, 2002). In this case, the  
focus is not on the language alone but on the subject matter which will be 
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taught  by using the target  language (Richard s & Rod gers, 2001). As the  
classroom act ivit ies of  CBI  revolve around  the subject  matter, it  enhances  
students’ thinking  and  learning  through the target  language which ult imately 

integrates the read ing, writ ing, speaking and listening skills (Grabe & Stoller, 
1997). 

 
In this approach, learners are found communicating socially to get the 
meaning (Stern 1992, p .302) and  it  is the content  that  chooses the language  

skills to  be taught  without  incorporat ing any individual language course in the  
teaching process (Brinton, 2003). Authenticity  is one of  the key elements of  

the CBI  approach, where an authentic text and task should  mirror those  
act ivit ies which eventually would take place in real-world situat ions (Brinton, 
2003). Shang (2006) says that class activities in case of CBI in the EFL 

literature curriculum should  focus on learning content , involving in  crit ical 
thinking, and  enhancing English language skills. Moreover, the literary text  

provides valuable authentic material for learners, increases id eas about 
cultural context, enriches language by engaging them into learning method  
(Collie & Slater, 1987). 

 
2.2  Related Literature in case of Teaching English through CBI 

 
Beatrice C. Dupuy (2000) found  that  CBI  helped all levels of  stud ents by  
increasing foreign language competency, subject  matter knowledge, and  

self -conf id ence. A miri  and  Fatemi  (2014) noted  that  this approach  was more 
effect ive than the Grammar Translat ion  Method  (GTM) as learners might be 

able to  get  bet ter scores if  they collaborate in  group learning. CBI  approach  
facilitated students to enhance their English reading comprehension 
(Khruawan & Dennis, 2017). 

 
Jiaying Howard (2006) concluded that maintaining balance between language  

and content or subject  matter could improve stud ents’ language learning  
process as these topics were related  to  their academic goals. As CBI  ref lects 
on students’ academic goals, their interests and needs, it provides meaningful 

content  for students to  acquire English language skills (Villalobos, 2013) and  
students get  the chance of  using their language skills when different  act ivit ies  

are integrated into the classroom (Tseng, 2015). However, Lai and 
Aksornjarung (2018) in their research work showed that students seemed to 
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possess confusion  regarding  CBI approach  that  they were not  fully  convinced 
of  the dual object ives of  mastering both content  and  language. Michael C. 
Cheng, Chang Jui-Chuan, Chen Yi-Chen, and Liao Ying-shu (2010) reported 

that students prefered more language skill training courses than the 
content -driven sheltered  approach  and the language-driven thematic 

approach. While speaking  about  the strengths and  weaknesses of  CBI , 
Zubeyde S inem Yild iz-Genc (2011) observed  that  stud ents were much more 
eff icient  in  their grammar, vocabulary and  reading skills in  comparison to  

their speaking, listening and writ ing skills in  English and proposed to  develop  
the less competent  skills by pract ising more authentic act ivit ies out  of  the  

class. 
 

3. Research Methodology 

 
The research method in this study is a mixed-method approach. The 

researchers randomly  chose 5 inst itut ions f rom  Cumilla d istrict , Bangladesh, 
(one public university , three private universit ies, and one nat ional university) 
to  become a representat ive sample of  the ent ire populat ion. To do this, the  

researchers applied  Cluster Random Sampling Method. The primary d ata  
were collected between 6 January to 24 January 2021. 

 
3.1  Sampling Area 

 

Due to the economical constraints and t ime limitat ions, the researchers 
restricted the sampling area to the Cumilla d istrict, Bangladesh and visited  

five universit ies f rom f ive d ifferent  areas of  Cumilla, and  they are - Comilla 
University , Bangladesh  Army Internat ional University  of  Science and 
Technology, CCN University of Science and Technology, Britannia 

University , and Sonar Bangla College (National University). 
 

3.2  Sampling Population 
 

The researchers’ target populat ion was students (2 nd year, 3 rd year, 4th year and 

master’s) and teachers (present) f rom the English department . The total  
sample populat ion is two hundred and seventy -nine (279). The distribution of 

sampling populat ion according to  the sampling area is shown in the following  
table- 
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Table 1: Distribution of sampling population according to the sampling 

area 

 
Sampling area Sampling population 

Comilla University Students=179 
Teachers=8 

Britannia University Students=35 
Teachers=3 

Bangladesh Army International University 
of Science and Technology 

Students=22 
Teachers=4 

CCN University of Science and Technology Students=4 
Teacher=1 

Sonar Bangla College (National University) Students=20 
Teacher=3 

Total= 279 

 
3.3  Research Instruments 

 

Since the nature of  the study is the mixed -method approach, the researchers 
adopted two research instruments- 
i) Questionnaires 

 

For quantitat ive data, the researchers chose a f ive -point (1-5) Likert -type scale 

quest ionnaire and prepared two separate quest ionnaires - one for the teachers 
and  another for the students. Both the quest ionnaires were divid ed into 4  
sect ions because the researchers’ concentrat ion was to  f ind out  the students’ 

attitude towards CBI approach, teachers’ and students’ performances, as well 
as how CBI  is dealt in  the classroom to  explore the language outcome of  the 

CBI method. 
 

Students’ questionnaire consists of 18 statements- 

 
Table 2: Distribution of statements (students’ questionnaire) 

 

No. Sections Statements 

1 Content-Based Instruction (CBI) in the English classroom 1-3 

2 Syllabus 4-7 

3 Classroom Activities 8-12 

4 Students’ improvement in English language skills 13-18 

Teachers’ questionnaire consists of 16 statements- 
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Table 3: Distribution of statements (teachers’ questionnaire) 

 

No. Sections Statements 

1 Content-Based Instruction (CBI) in the English classroom 1-3 

2 Syllabus 4-7 

3 Classroom Activities 8-10 

4 Students’ improvement in English language skills 11-16 

 
ii) Classroom Observations 

 
After collecting data through questionnaires, the researchers as non-

part icipant  observers attended  classes to see if the quest ionnaire d ata  
matches with those observat ions. The observat ion method was a structured  

one, as the researchers prepared  a classroom observat ion checklist  to  ensure  
the units to be observed. 

 

The researchers specif ied  some criteria in  the checklist  and assigned  them to 
the scale given- 

1. Observed  2. Could  Improve 3. Not Observed 
 

In Total, 9  classes were observed of  9  teachers. Also, the researchers took  

some notes and wrote comments regarding the classes which were found very  
beneficial for the study. 

 

3.4  Data Analysis Tool 
 

The researchers opted  for MS Excel-2016, and  S tat ist ical Package for Social 
Sciences (SPSS) software version 20 for analyzing data through ‘Descript ive  
Stat ist ics’ to  bring out  the average responses given by both teachers and  

students, in the form of percentage and mean score, where mean score 1 to 
2.50 ind icate to  the sid e of  the agreement, and 2.51 to  5.00 to  the sid e of  the 

disagreement. 
 

3.5 Ethical Consideration 
 

The researchers were very careful regarding the confidentiality of the 

respond ents and  assured them that  their id entit ies will never be d isclosed  to  
anybody following the privacy policy. 
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4. Findings and Analysis 

 
As mentioned  above, both  students’ and teachers’ data were collected  through 

a five-point (1-5) Likert-type scale questionnaire from five different 
inst itut ions. F ind ings and  analysis of  these data are illustrated und er four  
sections (see table 2,3)- 

 
4.1  Findings and analysis of students’ questionnaire- 

 

4.1.1  Content-Based Instruction (CBI) in the English Classroom 
Majority students (74.2%) agreed that CBI helped them to gain more  

workable knowledge of the language than the tradit ional language learning  
method, but  at  the same t ime, a surprising number of  stud ents (83.9%) said  

CBI  required a lot of effort to learn d ifferent  items such as poem, d rama,  
novel, etc. (see appendix-1, statement-1,2). 

 

4.1.2  Syllabus 
 

Stud ents (58.4%) commented  that  syllabus focuses equally on all the four 
language skills (read ing, writ ing, speaking, listening), while, only  one fourth 
(25.4%) of them d isagreed (see appendix-1 statement -4).In the quest ionnaire, 

students were presented  with the statement  “The  scope of learning  a language 
in  a CBI  syllabus is quite narrow”, surprisingly, 71.9% stud ents agreed, as  

opposed to their response where they (62.7%) respond ed that CBI  is an  
effect ive way of  learning  language (see append ix-1 statement-3,6). A 
dominant  group of students (83.1%) agreed with the point  that  syllabus should  

not  only contain content , but  it  must  also have a language outcome (see  
appendix-1 statement-7). 

 
4.1.3  Classroom Activities 

 

More than half  of the students (63.8%) agreed that they were involved in  
interact ive learning (see appendix -1 statement-8). In  response to  the statement  

no.11 (see append ix -1), about  three fourth of  the stud ents (71.9%) believed  
that  assignments on a part icular topic motivated them to acquire English  
language skills. Another statement was used to know if presentat ions 
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motivated them to acquire English language skills, the majority of the students  
(85%) responded  positively (see appendix-1 statement -12). 

 
4.1.4  Students’ Improvement of English Language Skills 

 

An extensive number of  stud ents approved  that CBI  has indeed d eveloped  
their reading (89.3%), writ ing (85%) and vocabulary (87.7%) skills, where, a  

mod erate number of them rated it has increased their listening (58.1%),  
speaking (67.3%) and grammatical (56.9%) skills. (see appendix-1 
statement-13,14.15,16,17,18). 

 
4.2  Findings and analysis of teachers’ questionnaire- 

 

4.2.1  Content-Based Instruction (CBI) in the English Classroom 
 

Without any doubt, teachers (100%) agreed  that  CBI  helped  students to  gain 
more workable knowledge of  the language, and  they (89.5%) found  CBI  an  
effect ive way of teaching English in  Bangladeshi EFL classroom. Like  

students, teachers (94.8%) also strongly opined  that  CBI  requires a lot of  
effort to teach different items. (see appendix-2 statement-1,2,3) 

 
4.2.2  Syllabus 

 

In replying the statement “Syllabus focuses equally on all the four language  
skills of  English (read ing, writ ing, speaking, listening)”, 33.3% teachers  

agreed. Surprisingly, half of them (50%) d id not  think the same way (see  
append ix-2 statement -4). Almost  all teachers (94.8%) stated that  syllabus 
should not only contain content , but  it must also have a language outcome (see  

append ix-2 statement-6). Majority  teachers (89.4%) also opined that  students 
are st ill weak in English because there is not  enough language focus in the  

syllabus (see appendix-2 statement-7). 
 

4.2.3  Classroom Activities 

 
A considerable number of teachers (73.7%) said that  they engaged students in  

interact ive learning, such as- debates, discussions, role-plays, peer works, etc. 
According to the teachers, assignments (89.4%) and presentat ions (100%) 
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surely motivated students to acquire language skills. (see appendix-2 
statement-8,9,10) 

 

4.2.4  Students’ Improvement of English Language Skills 
 

Teachers also believed that students’ read ing (84.2%), writ ing (78.9%) and  
vocabulary (84.2%) skills could be developed in the CBI approach. Although  
majority  teachers (68.5%) noted  that  CBI  has improved stud ents’ grammar  

skills, not a very signif icant number of them agreed it has increased their  
speaking (63.2%) and listening (57.9%) skills in  comparison to read ing,  

writing and vocabulary skills. (see appendix-2 statement-11,12,13,14,15,16) 
 

4.3  Findings and Analysis of Classroom Observations 

 

The teachers whose classes were observed provided the researchers insight  

into the classroom act ivit ies, teachers’ and students’ att itude towards the CBI  
teaching-learning  method. F ind ings and analysis f rom these classroom  
observations are discussed as below- 

 
Classroom Observation 1- 

 
The researchers, in the f irst observat ion, found the teacher speaking in  English  
while giving a lecture, but  he was not  encouraging stud ents to  give their  

opinion. Students were communicat ing in  Bangla while speaking with their  
teacher or their peers regarding  the topic. Class size and durat ion  was enough 

to do d ifferent  interact ive act ivit ies, but  the researchers could  see no such  
act ivity  in the class. The researchers observed that students were feeling bored  
during the long class. 

 
Classroom Observation 2- 

 
In this class too, the teacher was giving a lecture in English. He was dealing with  
the post-colonial literature The Shadow Line by Amitav Ghosh. Though there  

was enough teacher-student interact ion in  the class as he was asking students to  
give their opinion, students were not  engaged into collaborat ive work and they  

were somewhat  dependent  on the teacher for all sources of  information. Students 
were found somewhat bored and tired by the end of the class. 
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Classroom Observation 3- 

 

The researchers noticed  that  the student’s communicat ion ability  was given  
more importance in this class which was on the poem “Good and  Evil” by  

Khalil Gibran. The teacher gave the students a task - to  f ind  out  some binary  
opposition words, which obviously could improve their reading and  

vocabulary skills in English. But  students were not  speaking in  English except  
their class teacher. Though some of the students had a positive attitude 
towards what  the teacher was dealing with, st ill, a few d id not  respond during  

the long class. 
 

Classroom Observation 4- 
 

In  this second-year class, the researchers could  observe a quiz test  conducted  

by the teacher. The teacher also  gave a read ing task  which involved  students 
to find some new vocabulary from the text. Students got a chance of 

evaluat ing themselves during the task, but  not their peers. The teacher used the  
English language while delivering lectures and also students’ communicat ion  
ability was given some importance in the class. 

 
Classroom Observation 5- 

 

During this class, the researchers could see that students were very much  
involved in interact ing with their teacher. Students were also seen taking notes  

and writ ing  comments as the lecture was very  informative. By the end of the 
class, the teacher gave them a wr itten  assignment  and  presentat ion. But  there 

were no student-centred  and language-related  activit ies found in the class. 
 

Classroom Observation 6- 

 
The teacher started  the class about  alternat ive assessment  and asked  them to 

write down some ways of  alternat ive assessment. Throughout  the class, the  
researchers observed students’ part icipat ion more than the teacher. Because  
the teacher was not only focusing on the content  but also engaging them in  

different  act ivit ies. F inally, he gave them a written assignment on the same  
topic and encouraged them to try out more creative ideas. 
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Classroom Observation 7- 

 

The next  class observed  was on the ‘Communicat ive Language Teaching’  

approach. The teacher involved  students in  a pair work and  asked them to  
write down some advantages and disadvantages of CLT approach. After they  

had finished their writ ing, the teacher allowed them to share their writ ing with  
their peers to  evaluate and get  feedback. Both teachers and students were seen  
speaking in Bangla during the class. 

 
Classroom Observation 8- 

 
In the next  class, students were following their teacher’s instruct ion while  
writ ing down the format of  ‘lesson plan’. The teacher was seen speaking in  

English  and respond ing to  any quest ions asked  by the students and also  gave 
them a task to prepare a lesson plan by themselves. Again, there was not  

enough activities which would  help students increase their language skills. 
 

Classroom Observation 9- 

 
The researchers observed  teacher-stud ent  interact ion  in  the next  class, as the 

researchers saw there was a quest ion-answer session  by the end  of  the class. 
The teacher assigned  them a presentat ion for the next  class. Though the  
researchers could  see no skill-based  act ivity  occurred d uring the class, the  

presentat ion task sure was an effect ive way of developing their speaking in the  
English language. 

 
5. Discussion 

 

The results are d iscussed  f rom three perspect ives -teachers’ quest ionnaire,  
students’ quest ionnaire  and classroom observat ions, and  also  by relat ing  the 

views of  previous works d one on Content -Based  Instruct ion (CBI). The  
comparison between teachers’ and students’ responses were also evaluated  
where mean score 1 to 2.50 indicate to the side of the agreement, while 2.51 -5 

to the side of the disagreement. Most  importantly, the three research quest ions  
are answered consid ering the f indings f rom the survey quest ionnaires and  

classroom observations. 
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5.1  Content-Based Instruction (CBI) in the English Classroom 

 
The statist ical analysis showed that CBI lends students to  acquire the English  

language more effect ively  and pract ically  than the tradit ional language 
learning method and it  is also approved by all teachers (see f igure -1,2), which  

indicates that students have a very posit ive att itude towards CBI . This f inding  
agrees with  the result  of  a study conducted  by Lai and Aksornjarung (2018), 
suggesting that students tended to prefer CBI teaching. 

 
However, stud ents in  English at  the tert iary level of  Bangladesh deal with a  

variety of  contents like poems, dramas, novels, linguist ics, etc., that is why  
majority students responded, it takes a lot of effort to learn a variety of 
contents f rom their part  and  teachers also believe CBI  ind eed  involves  

laborious work to  teach those items (see f igure -1,2). The first three classes the  
researchers have observed  (see classroom observat ions 1,2,3), found students 

to  be very  ind ifferent  and  bored  toward s the class and  the content  to  what  the 
teachers were giving  lectures on. Accord ing  to teachers, literature is a useful 
mode of teaching English (see f igure -1), because it eliminates students’ fear of  

English language, and speaking/sharing information about literary themes and  
id eas enhances language learning  (Shang, 2006). Majority  students also  hold  

the same opinion in  terms of  seeing literature as a feasible mode of  learning  
the English language, st ill, this point of  view is different  according to  some of  
them (see f igure-1). One of  the most  important f ind ings of  this study is that ,  

though teachers think CBI  helps stud ents to  learn the language, stud ents are  
not exposed enough to language learning process and almost all the  

classrooms observed  (see classroom observat ions 1, 2, 3 , 5 , 7 , 8 , 9) by the  
researchers also proved this view. 
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Figure-1: Comparative Evaluation of “CBI in the English Classroom” 

 

 

 

 

 

 

 
Figure-2: Overall mean score of “CBI in the English Classroom” 

 
5.2  Syllabus 

 
The results showed that alhough slightly over half of the students claimed CBI  

syllabus focused equally on all the four language skills (read ing, writ ing, 
speaking, listening), surprisingly  enough, half  of  the teachers think that CBI 
syllabus is not  focusing on major language skills equally (see f igure -4). 

Moreover, the observed classes showed that  teacher could engage the students  
in various language activities. 

 
Every syllabus is d esigned to have some outcomes, be it knowledge of  the  
language or the und erstand ing of content . Therefore, both teachers and  

students opined  that syllabus must have a language outcome rather than 
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focusing only on the content. (see figure-4,5). 

Despite this, students thought  that the opportunity to learn the language in  CBI  
syllabus is limited  (see appendix-1 statement -6), because there is not  balance 

between  language and  literature items in  the syllabus (see f igure-4,5). 
Accordingly, this situat ion led teachers to  think that their students are not  st ill  
skilled in English because language skills are underest imated in CBI  syllabus  

(see figure-3). 

 

 

 

 

 

 

 

 
 

 

 

 
 

Figure 3: Terachers’ perspectives on language focus 
 

Shang (2006) noted that  students of EFL background f ind it hard to f igure out  
acad emic contents as these are not written in  their mother tongue, and  this  
happens when learners d id  not  have any opportunity  to  engage more with  the 

language learning  skills, and  therefore, they are found  confused  d uring  their 
whole learning process. 
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Figure-4: Comparative Evaluation of “Syllabus” 

 

 

 

 

 

 

 

 

 
 

 
Figure-5: Overall mean score of “Syllabus” 

 

Classroom Activities 
 

There is a whole range of  act ivit ies that  an English classroom can arrange, and  
these act ivit ies can help stud ents to  learn language through content . Tseng  
(2015) in a study proved that  the employment of cooperat ive learning, such as,  

group tasks help alleviate stud ents’ anxiety and  uncertainty when they can  
negotiate the content and language problems with their peers in  the group.  

This is also supported  by Stern (1992), who said  that in task-based language 
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learning, students get  the chance of experimenting their knowledge related to  
projects or problems which they face in  their day -to-day life. The students and  

teachers, surveyed , also respond ed posit ively that learners are involved in  
such kind of  interact ive learning  like d iscussions role plays, peer works, etc., 
but not all seem to have the same opinion (see figure - 6, 7). Though, the 

researchers observed in some classes that  the teachers engage stud ents into  
communicat ive learning (see classroom observat ion - 6 , 7), these act ivit ies 

were not  pract ised in  most  classes, as the teachers were focusing mainly on  
teaching content rather than the language. 

 

It is found f rom stud ents’ survey that they are not  much interested in the  
written assignment (see append ix -1 statement - 9), because in  most  cases they 

are given one single topic on which everyone has to perform. Therefore, 
writ ing assignments become just a formality  rather than d eveloping skill.  
However, this finding contradicts with the result  (see append ix - 1  statement - 

11) where majority  students rated that  assignment on a part icular topic  
motivates them to acquire English  language skill; it  seems  that  stud ents are a 

little bit confused  regarding their performance in an assignment. 
 

P resentat ions, being  an act ivity  to  present  and  interact  with  the aud ience, are 

found more interest ing and innovative than an assignment  by the majority of  
the students (see appendix - 1 statement 10). English teachers see 

presentat ions, and  unlike stud ents, consid er assignments to  be a motivat ional 
factor for students to  learn the language (see f igure - 6). This is in  line with one  
of the rat ionales provided  by Grabe and  Stoller (1997), where they ind icated  

that in  CBI  classroom, stud ents negotiate with content  through language in  
natural d iscourse contexts. However, comparing  the responses found  

regard ing  presentat ions and  assignment, it  is evident  that  presentat ions 
motivate to  acquire English language skills more than the assignments (see  
figure-7). 
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Figure-6: Comparative Evaluation of “Classroom Activities” 

 

 
 

 

 

 

 

 

 

 

 
Figure-7: Overall mean score of “Classroom Activities” 

 
5.3  Students’ Improvement of English Language Skills 

 

Barman, Sultana and Basu (2006) ind icated that CBI offers some opportunity  
for students in which they can increase their proficiency in the foreign 

language by studying a part icular content or subject . F indings of this stat ist ical 
analysis also presented a picture of  students’ language ability , that  is, how  

much of  language stud ents have acquired through learning content  in  CBI  
approach. Comparing the result  found f rom both teachers’ and students’  
perspective, some opinions can be drawn. 
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Lai and Aksornjarung (2018) reported that  CBI  course has improved  their  
English speaking and listening. But in the present study, it is found that 

students seem to have more expertise in reading and writing skills, in  
comparison to  their speaking and listening skills (see f igure - 8). This is  
because, in  CBI  syllabus and classroom tasks, more focus is given on reading  

books and writ ing  contents in  exams. Therefore, students lack the motivat ion  
to increase their speaking and listening skills compared to  read ing and writ ing  

skills. Teachers also hold  similar perception  where they agreed  that CBI has 
developed students’ read ing and writ ing skills, but  they don’t  see students’  
speaking and  listening as good as read ing and writ ing skills (see f igure - 8). 

The observed  classes also  proved  this view (see classroom observat ion  - 1 , 3 , 
4, 5, 7). 

 
In CBI  context , stud ents are mostly benef ited  in  terms of  their vocabulary  
skill, which can be interpreted  by students’ and teachers’ responses (see  

figure - 8) found f rom the study, as well as some observat ions where the  
researchers noticed vocabulary related tasks (see classroom observat ions 3, &  

4). 
 

Grammar in  CBI  context  is sometimes und erest imated than the other skills,  

though around half  of the students responded posit ively that  CBI approach has  
developed their grammatical skills, some of  them don’t see any improvement  

(see append ix  –  1 , statement -17). The researchers in  the observed  classes d id  
not see any tasks that  would develop students’ grammatical skills. A study by  
Mamun (2015) found that in case of EFL context it is essential to learn 

grammar. If  grammatical accuracy is taken into consid erat ion with much  
importance, then it  might help students to  perform their language skills  

without any error. 



 

 

 

 

 

DIU Journal of Humanities and Social Science, Volume 10 July  2023 112 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure-8: Comparat ive evaluat ion of  “Students’ Improvement of English  
Language Skills” 

 

Research quest ion 1- Research quest ion one concerned teachers’ views about  
CBI  while teaching English at  the tert iary level of  Banglad esh, and  most  of  

them viewed that  language competency must  be given as much importance as  
teaching content. 

 

Research quest ion 2- Research quest ion two considered language outcome of  
students, which showed  that  students have developed  their language skills  

through Content-Based Instruction, but there is much room for improvement. 
 

Research quest ion 3 - Research quest ion three found that  there exist  some  

problems while imple menting CBI  in English classroom, such as - CBI  
approach involves huge contents which  take a lot  of  end eavours to  complete 

ent ire syllabus within the academic session, as a consequence, students f eel  
stressed during this lengthy learning process. Another problem regarding CBI  
approach is that in the tertiary setting literature items are given more  

importance than the language skills, which is a clear evidence of students’ 
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poor performance in  English language skills. Students are not  always involved  
in  interact ive as well as negotiat ion and information gathering learning  

(language-based), because the classroom activities limit students’ 
part icipat ion in  the class. Despite having learned English since their secondary  

level, Bangladeshi tert iary level learners st ill are not fully and equally eff icient  
in reading, writing, listening and speaking skills of English. 

 

6. Conclusion 
 

In  conclusion, this study has provid ed  insight  into  Content -Based  Instruct ion  
(CBI) in  teaching English at  the tertiary level of  Bangladesh by assessing CBI  
approach from three different  perspect ives (teachers, students, and classroom  

observat ions). Richard s and Rodgers (2001, p . 205) implied  that  if  students  
were introduced with real-life situations in this method, they will then 

automatically  acquire language. As it  is found from the results, both language  
acquisit ion and  learning content  should  be given equal importance in  CBI  
approach. By implementing  a whole range of  interact ive act ivit ies in  the CBI  

classroom f rom the role-play  to  oral presentat ion, students are provid ed  with  
chances to  use the language in  a meaningful context  (Tseng, 2015).  Although  

students agreed  that  CBI has indeed d eveloped  their English  language skills,  
there st ill remains some quest ions regarding - how much of language they have  
acquired through this approach to  communicate in  a real -world context . 

Therefore- 
 

• The contents included in the CBI syllabus must be chosen considering 
students’ need s so that they become more interested in  learning language  
through content. 

• Both teachers and students recommend ed that syllabus should  not  only  
contain  content , but  it  must  also  have a language outcome at  the end  of  the 

academic year. 
• Interact ive learning (regard ing the topic or theme of  a novel, play, poem)  

should be introduced more and more in CBI classes. 

• It is found from teachers’ responses that they emphasize more on the 
content  than the language. But , if  they want students to  communicate in  

English in a meaningful way, they should engage students in language 
-based activit ies depending on the topic of a novel, play, poem, etc. 

• Getting feedback on a performance develops a positive attitude among 
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students, therefore, this should  be practised  more by the teachers. 

• Students should  try to evaluate their learning of content and language as this 
creates awareness among them about their weaknesses. 

 
From the survey quest ionnaires, it is revealed that students are st ill t roubled by  

the long, boring learning process of CBI because of the huge contents  
included in the CBI syllabus which they must  complete by the allotted t ime of  
their academic session. Also, CBI syllabus does not  put  equal emphasis on  

reading, writ ing, speaking, listening. Consequently, a lack of  skill can be  
found  in their speaking and  listening rather than their read ing and  writ ing  

ability . They don’t  get  much opportunity  to  pract ice these skills ind ividually. 
Therefore, CBI  classes should  involve act ivit ies that  combine those skills,  
because this is how learners communicate socially  (Richard s and Rodgers,  

2001, p .208). S tud ents memorize contents and memorizat ion in  the EFL  
context kills stud ents’ crit ical thinking. For purposeful communicat ion  

regard ing the contents to  occur, students must  have pract ical competence in  
English language skills rather than just  memorizing contents. Students also  
discover the gaps exist ing in  their learning  process when they are allowed to 

evaluate their learning outcome, in  terms of  both content  and  language.  If  
implemented appropriately, CBI will surely have a greater impact  on students’  

English language learning process besides being just competent  in  learning  
content . However, this research paper has some limitat ions. This research  
paper failed to address to what extent language skills are learnt by the  

students. The result of  the study may not  be generalized as the sampling  
populat ion belonged  to the southeastern region of Banglad esh. 
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Appendix-1 

Findings and analysis of students’ questionnaire 
 

(SA=Strongly Agree, A=Agree, N= Neutral, D=Disagree, SD=Strongly 

Disagree) 

 
 

No 

 

Statements 
Responses (%) Mean 

score SA A N D SD 

 
1 

CBI helps you to gain more workable 

knowledge of the language than the 

traditional language learning method. 

23. 

8 

50. 

4 

15. 

0 

 
9.6 

1. 

2 

 
2.14 

2 
CBI requires a lot of effort to learn different 

items (poem, drama, novel, etc.). 

42. 

7 

41. 

2 

10. 

4 
4.2 

1. 

5 
1.81 

3 
Literature as Content-Based Instruction is 

an effective way of learning language. 

26. 

5 

36. 

2 

19. 

6 

12. 

3 

5. 

4 
2.34 

 
4 

Syllabus focuses equally on all the four 

language skills (reading, writing, speaking, 

listening). 

29. 

6 

28. 

8 

16. 

2 

21. 

2 

4. 

2 

 
2.42 

5 
There is a balance between language and 

literature items in the syllabus. 

23. 

1 

29. 

2 

20. 

4 

21. 

2 

6. 

2 
2.58 

6 
The scope of learning language in CBI 

syllabus is quite narrow. 

34. 

2 

37. 

7 

10. 

0 

15. 

0 

3. 

1 
2.15 

7 
Syllabus should not only contain content, 

but it must also have a language outcome. 

38. 

5 

44. 

6 

13. 

1 
3.5 .4 1.83 

 
8 

You are involved in interactive learning 

(debates, discussions, role plays, peer 

works and authentic tasks, etc.). 

14. 

2 

49. 

6 

21. 

2 

12. 

3 

2. 

7 

 
2.40 

9 
Assignments in Content-Based Instruction 

are interesting to complete. 

18. 

1 

29. 

6 

23. 

8 

20. 

4 

8. 

1 
2.71 

10 
Presentations in Content-Based Instruction 

are enjoyable to perform. 

18. 

8 

36. 

5 

22. 

7 

16. 

9 

5. 

0 
2.53 
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11 
Assignments on a particular topic motivate 

you to acquire English language skills. 

36. 

9 

35. 

0 

10. 

4 

12. 

7 

5. 

0 
2.14 

12 
Presentation on a particular topic motivate 

you to acquire English language skills. 

39. 

6 

45. 

4 
6.9 5.0 

3. 

1 
1.87 

13 
CBI has  developed your  English reading 

skill. 

45. 

8 

43. 

5 
5.8 4.2 .8 1.71 

14 
CBI has developed your English writing 

skill. 

39. 

6 

45. 

4 
8.1 6.5 .4 1.83 

15 
CBI has developed your English listening 

skill. 

21. 

2 

36. 

9 

17. 

3 

18. 

5 

6. 

2 
2.52 

16 
CBI has developed your English-speaking 

skill. 

24. 

2 

43. 

1 

15. 

0 

14. 

6 

3. 

1 
2.29 

17 
CBI has developed your English grammar 

skill. 

17. 

3 

39. 

6 

21. 

2 

16. 

9 

5. 

0 
2.53 

18 
CBI has developed your English 

vocabulary skill. 

35. 

8 

51. 

9 
8.5 3.1 .8 1.81 

 

Appendix-2 

Findings and analysis of teachers’ questionnaire 

(SA=Strongly Agree, A=Agree, N= Neutral, D=Disagree, SD=Strongly 

Disagree) 
 

 

No. 

 

Statements 
Responses (%) Mean 

score SA A N D SD 

 
 

1 

CBI helps students to gain more 

workable knowledge of the language 

than the traditional language teaching 

method. 

 
 

31.6 

 
 

68.4 

 
 

0 

 
 

0 

 
 

0 

 
 

1.68 

2 
Literature as Content-Based Instruction 

is an effective way of teaching language. 
26.3 63.2 0 10.5 0 1.95 

 
3 

CBI requires a lot of effort to teach 

different items (poems, novels, plays, 

etc.). 

 
21.1 

 
73.7 

 
5.3 

 
0 

 
0 

 
1.84 
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4 

Syllabus focuses equally on all the four 

language skills of English (reading, 

writing, speaking, listening). 

 
11.1 

 
22.2 

 
16.7 

 
38.9 

 
11.1 

 
3.17 

5 
There is a balance between language 

and literature items in the syllabus. 
5.6 38.9 16.7 33.3 5.6 2.94 

 
6 

Syllabus   should    not    only   contain 

content, but it must also have a language 

outcome. 

 
63.2 

 
31.6 

 
5.3 

 
0 

 
0 

 
1.42 

 
7 

Students are still weak in English 

because there is  not enough language 

focus in the syllabus. 

 
36.8 

 
52.6 

 
10.5 

 
0 

 
0 

 
1.74 

 
8 

You engage students into interactive 

learning (debates, discussions, role 

plays, peer works). 

 
0 

 
73.7 

 
15.8 

 
5.3 

 
5.3 

 
2.42 

9 
Assignment   on    a    particular    topic 

motivates students to acquire language. 
10.5 78.9 5.3 5.3 0 2.05 

10 
Presentation on   a   particular   topic 

motivates students to acquire language. 
36.8 63.2 0 0 0 1.63 

11 
CBI has developed students’ reading 

skill. 
31.6 52.6 10.5 5.3 0 1.89 

12 
CBI has developed students’ writing 

skill. 
36.8 42.1 15.8 5.3 0 1.89 

13 
CBI has developed students’ speaking 

skill. 
5.3 57.9 15.8 21.1 0 2.53 

14 
CBI has developed students’ listening 

skill. 
5.3 52.6 15.8 26.3 0 2.63 

15 
CBI has developed students’ vocabulary 

skill. 
15.8 68.4 15.8 0 0 2.00 

16 
CBI has developed students’ grammar 

skill. 
5.3 63.2 21.1 10.5 0 2.37 
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Appendix-3 

Classroom Observation Checklist 

Teacher’s name:  Level of the students: 

Topic of the class: Class duration: 

Time: Department: 

Institute: Date: 
 

No. Statements Observed 
Could 

Improve 

Not 

Observed 

 

1 

Teacher emphasizes more on the content than the 

language. 

   

2 
There is enough teacher-student interaction in the class.    

3 There are enough student-centered classroom activities.    

 

4 

Students’   communication    ability    is    given    more 

importance in the class. 

   

5 Teaching process focuses on the reading skill.    

6 Teaching process focuses on the writing skill.    

7 Teaching process focuses on the speaking skill.    

8 Teaching process focuses on the listening skill.    

9 
Students feel bored and tired during the class.    

10 Students are engaged into different interactive activities.    

11 Teacher speaks in English while giving lecture.    

 
 

Comments:…………………………………………………………………… 

……………………………………………………………………………… 

……………………………………………………………………………… 

……………………………………………………………………………… 

……………………………………………………………………………… 

…………………………………………………………………………… 


