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Abstract: The COVID-19 pandemic forced several Bangladeshi private  
universities to move from in-person to online classes. Th is paradigm shift  
has facilitated a unique window o f opportunities to harness the untapped 
potentials o f e-learning practices in Bangladesh. However, it has posed a 
myriad of coping challenges for Bangladeshi students. This exploratory  
research was conducted to identify  the  seized  learning opportunities a long 
with the critical challenges experienced by the students while learning from 
online classes at a private university of Bangladesh. This research adopted a 
mixed methodology of combining both qualitative and quantitative approach 
for holistic insights. Quantitative data was collected through an online 
questionnaire survey on a representative and diverse sample size o f 745 
participants from ten differen t departments. Semi-struc tured in-depth 
interviews consisting of closed and open-ended questions were conducted on 
20 respondents for in-depth findings. Primary findings demonstrate the 
underutilized potential of online classes such as adaptive personal learning, 
peer learning, gamification, collaborative problem solv ing, synchronized 
and asynchronized communications etc. The primary challenges include  
inadequate infrastructural arrangements, lack of uniform and coherent 
guidelines, non-existence of incentives, limited access to devices, interrupted 
internet connectivity, poor speed of internet, high data price, limited or no 
prior orientation to online learning tools and techniques, tedious online  
class schedule, increased summative and formative tests, fa tigue from 
overusing virtual platforms and physiological issues such as eye -strain, 
backpain, headache, dizziness fro m prolonged online classes, absence of 
face-to-face socialization etc. Based on these findings, th is study recom- 
mends a few pragmatic  strategies to  harness the untapped opportunities of  
online learning and further ensure the viability  and sustainability  of online  
education in Bangladesh. 
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1. Introduction 

 
Online classes emerged  as an elegant  inevitability  due to  the COVID -19 
pandemic. Owing to  that  pand emic, almost  all countries were forced  to  close 

their schools affect ing  1.57 billion students world wid e (UNESCO, 2020). In 
response to  that stagnation, higher educational inst itut ions all over the world  

started to consider a paradigm shift from their century-old methods of 
tradit ional classroom to the contemporary e -learning pract ices (Maatuk et al., 
2022). Online classes were once consid ered  as a passing fad  with  skepticism 

but  became the new-reality for coping  with the new-normal environment. In 
Bangladesh, f rom March 17, 2020 until September 11, 2021, schools were  

closed  continuously for a total of  543 d ays (Ahmed , 2022). Being unable to  
conduct  f ace-to-face classes due to  COVID -19 pand emic, online classes 
turned out  to  be the only viable alternat ive to  resolve the challenge. However, 

research conducted  on e-learning pract ices in Banglad esh  have revealed  that 
in  many online courses, teacher-student interact ion with relat ion to  material or 

given act ivit ies is st ill quite minimal (Sarker et  al., 2019). E-learning was st ill 
at its nascent stage where only a handful of  Bangladeshi universit ies had their 
own online learning platform. On March 23, 2020, the University Grant  

Commission of  Bangladesh suggested all public and  private universit ies of  
Bangladesh for introducing online education during the pandemic (UGC,  

2020). But having no other alternative, many private universities in 
Bangladesh started  taking online classes without adequate preparat ion  (Roy, 
et  al., 2023). The transit ion f rom face -to-face classes to  online classes has 

introduced many unexpected new challenges alongside the expected 
opportunit ies for the students. In  Bangladesh, online classes have opened new  

windows of  opportunit ies as well as new challenges for four million  students 
in  over f ive thousand  tert iary  educational inst itut ions (Ahmed , 2020). Online 
education in  this regard  a brought  great  breakthrough within the inst itut ions 

and  organizat ional f ramework at  large. But lots of  opportunit ies as well as  
challenges were seldom addressed  in  academic spheres. On the other hand, as 

a part  of  changing global order part icularly in  pedagogical t ransformation, 
Bangladesh has to  develop its logist ics and support ive agencies as well  
stakehold ers in policy formation and execution to  make compatible and  

sustainable of  this mechanism. This study seeks to  explore the untapped  
opportunit ies of  online classes and id entify the primary challenges faced  by  

the students at tertiary level in Bangladesh. 
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2. Literature Review 
 

An extensive literature review reveals mult id imensional opportunit ies and  

challenges of online classes. 
 

A. Opportunities of online learning 

 

The compatibility  between tradit ional teaching pedagogy with contemporary  e-

learning pract ices is often a matter of  debate. Many art icles published  
globally acknowledged the effect iveness of  online education during the  

pandemic. In  response to  the growing debate, a recent  observat ional study  
(Paul et  al, 2020) was conducted  with a sample size of  79 e -learning classes 
where the researchers found that  interact ive, self -paced, repet it ious, and  

customizable features of e -learning technology can advance at  least f ive 
construct ivist  pedagogies namely  act ive learning, student -centered  learning, 

peer learning, personalized  learning, and d ifferentiated  learning. Many 
universit ies throughout the world , however, are adopting these e -learning 
platforms because of their multifaceted opportunities for example 

teacher-student  engagement in  forums, encouraging peer -to-peer interact ions 
and  creat ing  learner communit ies (Camus et  al., 2016; Northey et al., 2015). 

Moreover, e-learning  can also facilitate soft -skills d evelopment  among 
students. In  an increasing  global business environment  where team members 
belong to different  countries, virtual teaming skills has become one of  the key  

job requirements. Evidently, e -learning can promote virtual teambuild ing 
experiences as revealed  through research (Kim et  al., 2005) on over 100  

students enrolled in  a top-ranked online MBA program were interviewed and 
surveyed and it  was revealed that . Along with the enhanced ability  to  work in  
teams, e-learning  also  facilitate  communicat ion, lead ership, and  t ime 

management  (Gay et al., 2020) through the integrat ion of  group assignments 
in  large courses. Learning management system such as Google Classroom can  

help improve group dynamics by ensuring ease accessibility, and 
collaborat ion  (Heggart  and  Yoo, 2018). Furthermore, students taking  greater 
numbers of online courses were more likely to engage in quantitative 

reasoning  than trad it ional classroom students (Dumford  et  al., 2018). Off -
campus online interact ions between  the teacher and  students strengthens the 

cognitive domains as such interactions provides them with new 
opportunit ies to collaborat ive learning (Islam, 2021). In comparison with 
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face-to-face classes, students generally perceive online courses to be 
signif icantly more f lexible (P latt  et  al., 2014). Stud ents have more control 
over the pace and timing of their studies in online courses compared to 

face-to-face courses and  reported  it  more convenient  and  cost-eff icient 
(Leasure et  al., 2000). Another research conducted  on a sample of  2196  

students f rom 29 Austrian universit ies found students praising online learning  
for its potential to  d isseminate learning materials clearly  and  coherently  and 
facilitate self-regulated learning (Paechter et  al., 2010). Another sociocultural 

study recognizes the individual and collect ive micro shifts among students in  
terms of perspect ive-taking and thinking through a synchronous collaborat ive 

learning  in  online spaces (Sobko et  al., 2020). Their perceived  usefulness of 
online courses depends on general impressions, consistency, and  teachers’  
responsiveness (Aristovnik et  al., 2016). Accord ing to  Wilson and  Greig  

(2017), stud ents'  interact ion  with  the online component  increases their 
practical abilit ies because of watching appropriate instruct ional videos. 

 
B. Challenges of online learning 

 

The hasty transit ion f rom face -to-face classes to  online classes may put  many 
students in  shock. Bangladeshi stud ents who never had any prior experience 

of  online classes might  respond negatively to  the transit ion. Their init ial 
resistance to this change may also be triggered by the fear of decreased 
educational quality  in  the online environment as found  by a recent  survey  

(McCoole et  al., 2020). Another study concludes that  many students f eel 
uncomfortable  and  d istressed  by this online learning  strategy  (Al-Tamme mi, 

2020). A study conducted in Bangladesh during COVID -19 pandemic reports 
that  online classes are creat ing mental pressures for some students (Ramij,  
2020). In  Ghana, students f aced  challenges in  switching to  online lectures  

while ad just ing in  new online assessment methods and increased workload s 
(Owusu et  al., 2020). Many stud ents perceive online classes inferior to  

traditional system. There is little reason to expect that Bangladeshi 
universit ies will be immune to those identif ied pedagogical challenges such as  
the quality  assurance, standards of  teaching, documentat ions of performance, 

verif ied examinations, cert if icat ion and the recognit ion of grades (Ansah et  
al., 2020) when they try  to  make rad ical changes through these new pract ices 

of  online classes. The effect iveness of  any online course highly d epends on  
the skills and experience of the teachers. Lack of online teaching experience 
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and  inad equate preparat ion t ime hinders the performance of  teachers in an  
online-based system (Bao, 2020). Teachers f ace a steep learning curve and  
sometimes und erutilize the potential of  online learning  management  systems 

by restrict ing them only to share read ing materials rather than synchronous 
and asynchronous interaction with the students (Sarker et al., 2016). 

Adaptat ion  and integrat ion  of  information and communicat ion  tools have been 
a challenge for many teachers as they still lack ICT skills and required 
ped agogical t raining on how to teach online (Buabeng, 2012). Furthermore, 

Mart in  et  al. (2020) conducted a survey on one hundred instructors and found  
that instructor’s online presence, connection, engagement, and learning are  

the four key determinants for successful f acilitat ion of  online courses. In  
Bangladesh, these four att ributes have never been consid ered  as the primary  
qualit ies for becoming a university teacher. Therefore, students may f ind it  

diff icult  to stay  virtually  connected  with  their teachers as it  is a new cultural 
dimension in teacher-student relat ionship in Bangladesh. High power distance 

between teachers and students in Bangladesh may prove to be 
counterproductive  for teacher-stud ent  communicat ion  in  virtual world . 
Another research carried out in  Saud i Arabia ind icates that  e -learning is 

mainly affected by cultural issues rather than costs of  internet access. (Solangi 
et al., 2018). 

David  et al. (2020) id entif ied the lack of  internet  access and  problems in  
mobile networks as the primary  constraint  of  using  online learning  platforms 

in low-income countries. The lack of adequate investment in ICT 
inf rastructure has led to the high cost of internet services and this has impacted  

on the expansion  of  e-learning  programs. Inf rastructural limitat ions in 
technology  are a harsh  reality  in  d eveloping  world . Availability  of  electronic 
devices and uninterrupted  access to  af fordable, high-speed internet  are pre-

condit ions for the expansion of  online classes in Bangladesh. However, a  recent 
study found the lack of technological inf rastructure as the primary  

challenge for online classes amid  COVID -19 outbreak (Ramij, 2020). Their 
logist ic regression mod el reveals that  high cost and  low speed of internet are 
two major hindrances behind online education  in  Bangladesh. S imilar 

find ings were found  in another research done by Owusu et  al. (2020) where  
Ghanaian  Student’s  reported  unavailability  of electronic devices, no internet 

access and  high cost  of  internet  as major challenges of  online learning  during 
COVID-19 in Ghana. 
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Parallelly in Pakistan, online learning could not produce desired result as a  
vast majority of students during COVID-19 are unable to access the internet 

due to technical monetary constraints (Adnan et al., 2020). The diversity of 
shared learning materials by the teachers is an influential factor in determining 

the success of e-learning. A recent study (Staler et al., 2020) found that 
students enjoy the freedom of choosing their preferred  learning materials as 
many of them prefer online lectures, course notes, primary literature but in 

contrast majority of them do not prefer podcasts and knowledge review 
quizzes. As Bao (2020) pointed  out, the lack of appropriate study materials 

taints students’ attitude towards online education. COVID-19 pandemic gave 
very limited  amount of time to the teachers for developing adequate learning 
materials to meet the diverse needs of students. Those Bangladeshi students 

with high demand for diverse study materials from their teachers, may not be 
satisfied with the quantity and  quality of provided  learning resources. Rigid  

structure of traditional education system, traditional assessment methods, 
restrict ive curricula and restricted  organizat ional structure have been 
identified  as system level barriers whereas old  or poorly maintained  hardware; 

lack of suitable educational software lack of ICT mainstreaming into schools’ 
strategy are the school-level barriers (Buabeng et al, 2012). Both categorical 

constraints are ground realit ies in Bangladesh where the true potential of 
online classes may remain underutilized  due to these structural bottlenecks. 

 

3. Methodology 
 

This stud y is based  on analyt ical and prospective in explanatory oriented  
based on both primary as well as secondary data whereas a mixed  
methodology  of  combining  both  qualitat ive and quantitat ive approach  

adopted. The research was conducted among the students at Daffodil 
Internat ional University , a private university  with about 20,000 students  

located  at  in  Dhaka, Bangladesh. This university  was selected as it  is one of  
the pioneers of  e-learning  pract ices in  Bangladesh  (Sarker et  al., 2019). This 
university  has a full-f ledged  e-learning Management system where teachers  

init iated a total of 1647 courses with 16000 act ive students (Kazal & Rahman,  
2020). Quantitat ive data was collected  through an online quest ionnaire survey  

on a representat ive and  d iverse sample size of  745 part icipants f rom ten  
different  d epartment  students and  teachers. Semi-structured  in-depth  
interviews consisting of closed and open-ended questions were conducted  on 
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20 respondents for in -depth f indings. S imple random sampling technique was 
adopted  for the online survey. S lovin's formula was adopted in order to  
determine the appropriate  size of  sample (S lovin, 1960). For a populat ion  of 

20000 students at  95% conf id ence interval with 5% margin of  error, the  
minimum recommended sample size was 377. However, a diverse sample size  

of 745 part icipants f rom ten different  departments of  f ive facult ies namely  
Faculty of Engineering, Faculty of Humanit ies and Social Sciences, Faculty of  
Science and  Information Technology, Faculty of Business and  Faculty of  

Public Health part icipated  in  the survey for bet ter representat ion of  the  
realit ies. The collected  data was processed  in mult iple object if ied  tools based 

on the quest  for a real picture of  opportunit ies and challenges that  students  
were facing during online classes. The qualitat ive data is endorsed  with  
quantitat ive data simultaneously whereas content  based  numeric response  

with qualitat ive responses inserted as per thematic junction. S ince data is  
analyzed , recommend ations came af ter f ind ings hence opportunit ies and  

challenges regard ing online class operat ion assessed  based on stakehold ers’  
feedback both students and teachers. 

 

Ethical consid erat ion: This study is self -funded, and  a maid en  research  work 
based on the unique invest igat ive d esign  and pract ice of the highest  range of  

integrity and transparency. Data is collected through a conventional method in  
which part icipants are assured  to  feel free and conf ident with  enough comfort  

as assured that  their cred entials will be used only for research as well as the  
provided  information will be kept  conf id ential and  secure, not  for any other  
use involving  potential harm or the possibility of violence. Interleaving  their 

direct observation, comments, and any other objects will be done 
anonymously to secure their personal security and dignity. 

 
Demographic profile of respondents: A detailed demographic profile of 
respondents is given in Table-1. 
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Table-1: Participants’ Profile 

 

Background 
Number of 

Particip an ts 
Male Female 

Bachelor of Business 

Administration (BBA) 

Student Teacher Student Teacher Student Teacher 

7 5 7 3 - 2 

Civil Engineering (CE) 29 - 24 - 5 - 

Computer Science and 

Engineering (CSE) 
306 3 254 2 52 1 

Development Studies (DS) 18 10 15 8 3 2 

Electrical and Electronics 

Engineering (EEE) 
53 1 47 1 6 - 

English 128 3 36 - 92 3 

General Educational Development 
(GED) 

3 1 3 1 - - 

Law 52 1 22 1 30 - 

Pharmacy 12 - 7 - 5 - 

Textile Engineering (TE) 107 6 103 4 4 2 

Total = 745 715 30 518 20 197 10 

 
In total, 715 students and 30 teachers took part in the survey to contribute their 
perspect ives on the issues. Semi-structured  interviews were conducted  on 20 
selected part icipants f rom f ive d ifferent departments based on convenience  

sampling for further in-depth analysis of preliminary findings. Prior 
experience in using online tools is a crucial issue for assessing the readiness as 

well as compatibility  with needed logist ics. On the other hand, online based  
students’ engagement  in  diverse perspect ives part icularly  classroom 
interact ion, smooth communicat ion, receiving teaching materials, taking  

examination also another vital assessment indicators that reflect the 
experience and  competit iveness among the stud ents which impact  on their  

satisfaction and study effectiveness. 
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Feedback collected  f rom students the platforms or tools that  they use for  
online learning. 

 

 

 

 

 

 

 

 

 

 

 

 
Figure-1: Prior Experience in Using Online Tools 

 

Figure-1 demonstrates the signif icant  majority  of  705 (94.89%) students  

reported to use google classroom while the remaining ut ilized other platforms.  
The number of  the Blended  Learning  Center (BLC) users were 172 (23.1%);  

Kahoot users were 12 (16.1%), and the total Google Meet users were 77  
(10.3%). Some other online communicat ion tools such as Zoom, Skype,  
WhatsApp messenger have also been used by the students. Evidently, the  

students are f amiliar with  wide range of  online learning tools and their prior 
user-experience should have helped them to ad apt  to  online classes during  

COVID-19 pandemic. However, the significant  94 percent  (698 out  of  745) of  
respond ents has been using  those tools for 1 to  3 years to  some extent  which  
may not  be ad equate for optimu m utilizat ion of those platforms since they  

have used those tools as a supplement to face-to-face classes not as a 
replacement. 

 
4. Findings, Analysis and Discussions 

 

A. The opportunities of online classes 

 

The survey conducted among the 745 part icipants ref lect the opportunit ies of  
online education. A very insignificant number of responses claimed about the 



One student voiced “I missed multiple live sessions, yet I was able to 
successfully complete the assigned tasks because I had access to recorded  
lectures from live classes whenever I wanted.” 

During an interview, a student shared “I participate more in online classes  
than face-to-face class. I do not feel shy talking online as the fear of judgement  

by my peers are lower.” 
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less effect ive of the online classes while majority speed  up their learning  

through online tools used during the pandemic. One of the most cited posit ive  
aspects of online classes is the cost-effectiveness. 

 
 

This finding is in line with a similar study which found the cost and 
time-effect iveness, safety, and  convenience as the primary advantages of  
online classes during COVID -19 pand emic (Hussein, et  al., 2020). Many  

students read ing at  the d ifferent  universit ies of  Dhaka city  belong to other  
districts, so they have to  pay addit ional expenses for house rent , food  and  

transportat ion. All these costs can be curtailed  if they have the option for  
online classes. F lexibility to  have easy access to  learning materials is yet  
another advantage of online learning as perceived by the respondents. During  

the online classes, part icipants were f lexible to join from anywhere using any  
device of their choice. Recorded video and audio lectures helped them submit  

their assignments accordingly. 
 

 

Furthermore, another interest ing insight  into hidden potential of  online classes  
was the creation of new windows of opportunities for higher student 

engagement and part icipat ion. Online classes can be considered  as a blessing  
in d isguise for introverted  stud ents who were struggling to  f ight their f ear of  

public speaking. This opportunity is f acilitated by the f lexible access to  online  
discussion boards let  students enjoy more t ime to ref ine ideas and made them  
less nervous evidently by another study (Majid, et al., 2014). 

 

 

Another interesting finding was the increase of peer-to-peer learning 
opportunit ies offered  by online forums and  group tasks. It  has improved the  
soft skills of students as per their self-evaluat ion. This reaffirms the findings 

One student said: “Online classes have saved my cost of accommodation, food 

and transportation.” 



Anonymous feedback received from a student on Online Classes 

“Online cla sses offer mo re freedo m in learning. When I joined the classes sitting in an open 

place under the sky it seemed to me that lea rning is not confined ju st in side the four wa lls. We 

had free will and we enjo yed our classes the way we wan ted. So, I think, sometimes it is better 

not to have restriction s in terms o f lea rning. I found my teach ers mo re kind and friendly in  

terms of online  classes which makes it  easier fo r us to stud y well in th is pandemic  situation  and 

I think it is th e best ever gift of on line cla sses. Ea rlier, we faced some un wanted p roblems 

created  by u s inside  our cla ssroom (side talking  and making  noise) wh ich wa s rea lly  disturb ing 

but in terms o f online cla sses, we did not face th is type of problem. Mo st of the time we did not 

take notes in side ou r cla ssroo m and so metimes teachers did not give us read y-made notes bu t 

in an onlin e cla ss, most of ou r teachers used to  give us many help ful notes made by them.  As 

our teach ers reco rded the on line classes and uploaded these lectu res on google d rive, we had 

the opportunity to go through these vid eo lectu res again and again for a better understanding. 

In traditional system, if we missed any lectu re, we would face many difficulties to cover that  

lectu re  but in terms of an  online  cla ss, we didn 't  face  tha t kind of p roblem a s our teach ers were 

kind enough to upload all the lectures.” 

One student remarked  “I wasn’t ready for online classes, yet I was forced  to  
learn online without any prior orientation to brand -new methods and tools. As 

we did not have any previous experiences, so we could hardly focus on the  
lectures of our teachers. We also faced some problems in terms of written quiz  

or assignments as we all were not experts in using Microsoft word.” 
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from another study which explicated  that  online peer learning enhances  
students’ academic achievement and  promotes motivat ion (Razak et  al.,  
2010). 

 

B. Primary challenges faced by students during online classes 

 

COVID-19 pandemic forced students to  shift f rom tradit ional to online classes  
with or without  their consent . As the stud ents had to  other alternat ive but  to  
adapt to online learning, many of  them faced wide range of challenges to  

cope-up with the changing circumstances. Lack of  preparedness for online  
learning was the most cited challenge by the students. 

 

 

Inad equate preparat ion  for ad apting  to  online classes reaff irmed  the primary  
obstacle of  online learning  in  previous stud ies (Al-A min et  al., 2021). On the 
other hand, the pand emic forced many students und er severe psychological  

stress which contributed to  their lack of interest  in online classes. They f ind it  
diff icult  to concentrate in  online classes as some of their f amily  me mbers or 
close relatives were already affected by COVID-19. 



either had  to  buy or borrow any of  those devices to  join in  online classes.  
P rices of  electronic d evices are st ill relat ively  higher in Banglad esh  so many 
students cannot afford to buy them. 

“My mother and elder brother were suffering from COVID-19, and both were 
admitted at the hospital. I found it extremely difficult to focus in my studies as 
I was under mental stress and fear of losing my family members.” 

A student  reported “In my locality, load -shedding is a  norm rather than  
exception. Wherever the outage occurs, I don’t have internet as the towers do  
not have backup generators.” 
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One of the comments sums up the psychological and physiological 

challenges: 
 

 

Apart f rom the psychological aspects, several students also pointed out  the  
physiological challenges such as eyestrain, backpain, headache, d izziness 

because of  more than f ive hours of  online classes per d ay. These f indings 
match with previous f ind ings f rom a cross -sect ional survey showing that 

students vision, hearing, balance and overall health  can suffer f rom prolonged  
screen  use d uring  online classes with  detrimental ef fects ranging  f rom minor 
to severe (Dessai, et al., 2023). 

 
Some students felt  that  the lesson -plan and reading materials were not  suitable  

for online classes. Several students felt  that  the syllabus put  excessive load  to  
the students. They had to submit more assignments than usual, and the number  
of formative and summative tests increased in  online classes compared to  

trad it ional f ace-face classes. This could  be att ributable to  the sudden  shift  to  
online classes within a f ew d ays leaving teachers with not  enough t ime for  

redesigning their lesson plans (Bao, 2020). 
 

 

Technical challenges f rustrated many students to  stay engaged  during an  
online class. Mobility  was restricted  and  many mobile recharge shops were  

closed  during strict  lockdown imposed by the government. As majority  of  
Bangladeshis use pre-paid  packages so  stud ents had  to  go outside their home 

for mobile recharge to  buy data package. On the other hand , many students  
reported  that they neither had a personal computer nor a smartphone so they 



A student shared “My father was not getting his salary and family was already  

in financial stress due to COVID -19 so it was not possible for me to buy a  
laptop under the circumstances. Furthermore, to continue our online classes, 

I required a huge amount of data which has become an added financial burden  
for us. There is no suitable and affordable data  package to  cater the needs of 
attending online classes for students.” 
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Disruption  in  internet  connectivity  was yet  another challenge faced by many 
students especially  those who are living at  the villages. High speed broadband  
internet  is only available at  the city areas but  in rural villages students had to 

use mobile data sometimes at  2G speed. Students living in  remote, rural areas 
were commonly  affected  by connectivity  issues ranging  f rom f requent  line-
drops to  total d isconnection d ue to  outage.  Affordability  of internet  is  also a 

challenge given the high data -price charged by the mobile operators. This 
corroborates students experience the first -level digital divide because of the 

cellular internet' s poor access and high cost (Badiuzzaman et al., 2021). 
 

5. Conclusion and Recommendation 

 
The primary f indings of  this study id entify challenges which can be catego - 

rized into three board  perspect ives i.e., policy, organizat ional and pedagogical 
level and each of these levels needs to  act  act ively to  overcome the barriers.  
First ly, f rom a public policy level there should  be a coherent  policy guideline  

for the conduction of online classes so that  a standard quality is assured across 
all the universit ies of Banglad esh. A robust policy f ramework would inst ill  

conf id ence among all the stakehold ers and  increase acceptance of  e-learning 
pract ices. A clear policy guid eline will help teachers to  maintain uniformity  
and ensure the same standard across the inst itut ions. S imilarly, a few sugges - 

tions were d rawn up for the policy  makers to  further decrease the bandwidth 
price and provid e afford able internet  packages for online classes. Secondly, 

from an organizat ion level every university  authority  should arrange series of  
workshops for students on how to use an online learning platform to maximize  
its different  features. It  is expected  that  attending any workshops would  make  

the students better equipped to adapt to  the new challenges of online learning. 
Correspond ingly, there should  be a website containing all instruct ions and  

videos on the usage of learning management system ready to be accessed at all 
times. Universit ies may introduce adequate monetary and non-monetary 
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incentives to  reward  the best  performing students and  encourage others to  

follow. Third ly, f rom ped agogical perspect ives the teachers must provid e  
quality and timely feedback to the students to keep them engaged and motivat - 

ed in  online classes. It  will be better for the teachers to  keep the d urat ion of  
their online classes under an hour to retain  learners’ concentrat ion  and avoid  
fat igue d uring online classes. The respondents suggested  to  introduce 45  

minutes long classes instead of  the exist ing 90 minutes long classes per week.  
The shorter d urat ion  can be more effect ive for act ive learning  and  part icipa- 

tion by the stud ents. At the same t ime, this study recommend s teachers to  
upload  class materials before the class which gives stud ents opportunit ies to  
id entify their problems prior to  join online classes. Add it ionally, this study  

encourages teachers to open a quest ion-answer sect ion  on the online d iscus- 
sion  forum to exploit  the opportunit ies of  asynchronous mod e of  interact ions 

with the stud ents and  keep them motivated. Increased interact ions between  
students and  teachers would  certainly help to  solve myriad s of  coping chal -  
lenges in  the early  d ays of  online classes. F inally , pro-act ive att itud e f rom  all  

stakeholders of  online classes is essential to create a strong sense of ownership  
and empower them to embrace the true potential of online learning at the  
universities of Bangladesh. 
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